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Program Overview

Description of Degree Programs

School Counseling

The School Counseling concentration prepares graduates to work in school counseling programs,
grades K through 12. The curriculum is informed by the standards of the American School
Counseling Association providing a national focus. Certification as a school counselor by

the State of Texas requires two years of teaching experience as teacher of record in a public,
charter or accredited private K-12 school, a Master’s Degree in Counseling, and a passing
score on the TEXES exam. Due to the teaching requirements for school counselors in the state of
Texas, it is suggested that applicants with the goal of counseling in Texas have teacher
certification and/or teaching experience prior to application. Applicants with the goal of
counseling in other states are encouraged to explore the certification requirements of the
specified state since not all states require teaching experience. Some students obtain teacher
certification and/or gain teaching experience while also studying school counseling. Students
completing this program are also eligible to pursue licensure in the state of Texas to become a
Licensed Professional Counselor.

Higher Education Counseling and Student Affairs

The Higher Education Counseling and Student Affairs (HECSA) concentration prepares
graduates for work in institutions of higher learning, such as college counselors, career
counselors, academic advisers, supervisors of resident advisers, and administrators of student
services programs. Students completing this program are also eligible to pursue licensure in the
state of Texas to become a Licensed Professional Counselor.

Important Things to Keep in Mind

e If you plan to graduate in six semesters, be aware that certain required courses are only
offered every other year. These courses include, but may not be limited to: School
Counseling, Seminar in Academic and Student Affairs in Higher Education, and
Overview of Psychoeducational Assessment. You will need to work closely with your
advisor to ensure that these requirements are met.

e Be careful in selecting supporting courses for your degree plan, as some may require
specific electives (these will be listed on your Program of Work). Some electives are not
always offered.

e You must have taken or be co-enrolled in Helping Skills and Theories of Counseling to
be eligible for practicum. You will also need to have completed 12 hours to be eligible
for practicum. If you plan to do a practicum at a career center, Career Development is
also a prerequisite.

e Inorder to apply for a license as a professional counselor in the state of Texas (LPC), a
planned graduate program in counseling or a counseling-related field of at least



48graduate semester hours is required. Most other states require a 60 hours degree
program. Effective fall 2015, the University of Texas’ program will require 60 hours to
meet the national standards. Effective 2017, the state of Texas will require 60 hours.
Some out-of-department courses might not qualify as "counseling courses™, and therefore
students should keep this in mind when planning their course of study.

More information about the LPC in the state of Texas can be found here:
https://www.dshs.state.tx.us/counselor/lpc_apply.shtm



http://www.dshs.state.tx.us/counselor/lpc_apply.shtm

Standards for the Counselor Education
Program

Introduction

Beginning August 2006, these standards apply to all students enrolled in the Counselor
Education program at The University of Texas at Austin.

Because of the nature of the counseling field, students in the Counselor Education Program are
expected to meet both academic and professional standards that are linked to their abilities to
become effective counseling professionals. These standards are outlined in the Handbook so that
students and faculty can be clear about expectations for academic and professional performance,
as well as procedures to address concerns. The ultimate goal of the standards is to help students
have a successful experience and to prepare for their transition into the counseling profession.

Since becoming a professional counselor is a gradual process, these standards are considered to
be a part of a developmental process. Instructors and supervisors, along with program
coordinators, will assess student academic performance to determine if standards are being met
during a student’s educational career.

Professional judgment is the capacity to assess a situation by applying the values and knowledge
of the Counselor Education program, combined with a professional’s own experience and
practice wisdom. It also represents the application of knowledge, values, and skills to making
decisions in a helping process.

All the Counselor Education program students will be provided with and expected to read the
Standards for the Counselor Education program.

2.0 Criteria for Evaluating Academic Performance

In order to meet its responsibilities to provide quality professional education and to ensure that
its graduates are able to function in a broad variety of professional situations, faculty members of
the Counselor Education program evaluates the academic performance of its students in four
general areas:

Basic Abilities to Acquire Professional Skills
Mental and Emotional Abilities

Professional Performance Skills

Scholastic Performance.

Meeting the criteria for scholastic achievement is necessary but not sufficient to ensure
continued enrollment in a program. Both professional behavior and scholastic performance
comprise academic standards.



2.1 Basic Abilities Necessary to Acquire Professional Skills
2.1.1 Communication Skills

Demonstrates sufficient written and oral skills to comprehend information and communicates
ideas and feelings.

e Written: Writes clearly, uses correct grammar and spelling, and applies appropriate
writing style, including American Psychological Association (APA) referencing,
appropriate source citation, and documentation. Demonstrates sufficient skills in
written English to understand content presented in the program and to complete
adequately all written assignments, as specified by faculty.

e Oral: Communicates effectively and sensitively with other students, faculty, staff,
clients, and professionals. Expresses ideas and feelings clearly and demonstrates a
willingness and an ability to listen to others. Demonstrates sufficient skills in spoken
English to understand content presented in the program, to complete adequately all
oral assignments, and to meet the objectives of field placement experiences, as
specified by faculty.

2.1.2 Interpersonal Skills

Demonstrates the interpersonal skills needed to relate effectively to other students, faculty, staff,
clients, and professionals and to fulfill the ethical obligations of the profession. These include
developmental maturity, compassion, empathy, altruism, integrity, and demonstration of respect
for and consideration of others. Takes appropriate responsibility for own actions and considers
the impact of these actions on others.

2.1.3 Cognitive Skills

Exhibits sufficient knowledge of the Counselor Education program and clarity of thinking to
process information and apply it to appropriate situations in classroom and field. Demonstrates
grounding in relevant social, behavioral and biological science knowledge and research—
including knowledge and skills in relationship building, data gathering, assessment, intervention,
and evaluation of practice. Exhibits ability to conceptualize and integrate knowledge and apply
that knowledge to professional practice.

2.1.4 Physical Skills

Exhibits sufficient motor and sensory abilities to attend and participate in class and practicum
placement, with or without accommodations. (See section on Accommodations for Disabilities
in the All Students Handbook for clarification.)

2.2 Emotional and Mental Abilities Necessary for Performance in the Program
and Professional Practice

2.2.1 Stress Management



Demonstrates the ability to deal with current life stressors through the use of appropriate coping
mechanisms. Students will handle stress effectively by using appropriate self-care and
developing supportive relationships with colleagues, peers, and others.

2.2.2 Emotional and Mental Capacities

Uses sound judgment. Seeks and effectively uses help for medical or emotional problems that
interfere with scholastic and professional performance. They will engage in counseling or seek
out support and help if personal problems, psychosocial distress, substance abuse, or mental
health difficulties do any of the following:

e Compromise scholastic and other performance,

¢ Interfere with professional judgment and behavior, or

e Jeopardize the best interests of those to whom the Counselor Education program
student has a professional responsibility (as outlined in the relevant codes of ethics,
including those of the American Counseling Association (ACA)).

2.3 Professional Performance Skills Necessary for Work with Clients and
Professional Practice

2.3.1 Professional Commitment

Exhibits a strong commitment to the goals of the Counselor Education program and to the ethical
standards of the counseling profession, as specified in the ACA Code of Ethics. Students will
demonstrate a commitment to the essential values of the Counselor Education program that
include the respect for the dignity and worth of every individual and his/her right to a just share
of society’s resources.

2.3.2 Professional Behavior

Exhibits behaviors that are in compliance with program policies, institutional policies,
professional ethical standards, and societal laws in classroom, field, and community.

Appearance, dress, and general demeanor reflect a professional manner. Shows potential for
responsible and accountable behavior by knowing and practicing within the scope of counselor
education, respecting others, being punctual and dependable, prioritizing responsibilities,
attending class regularly, observing deadlines, completing assignments on time, keeping
appointments or making appropriate arrangements, and accepting supervision and criticism in a
positive manner. Students will work effectively with others, regardless of level of authority.
Advocates for him or herself in an appropriate and responsible manner and uses proper channels
for conflict resolution. Shows a willingness to receive and accept feedback and supervision in a
positive manner, as well as use such feedback to enhance professional development.

2.3.3 Self Awareness



Exhibits knowledge of how one’s values, attitudes, beliefs, emotions and past experiences affect
thinking, behavior and relationships. Accurately assesses one’s own strengths, limitations, and
suitability for professional practice. Shows awareness of self and how one is perceived by
others. Reflects on one’s own limitations as they relate to professional capacities. Is willing to
examine and change behavior when it interferes in working with clients and other professionals.

2.3.4 Ethical Obligations

Current behavior and classroom performance demonstrate adherence to the ethical expectations
and obligations of professional practice, noted in the ACA Codes of Ethics. Ethical behaviors
include:

e Adherence to the ACA Code of Ethics.

e No history of charges and/or convictions of an offense that is contrary to professional
practice.

e Systematic evaluation of clients and their situations in an unbiased, factual
way. Suspension of personal biases during interactions with others.

e Comprehension of another individual’s way of life and values. Empathic
communication and support of the client as a basis for a productive professional
relationship.

e Appreciation of the value of diversity. Effective and nonjudgmental relation to and work
with others who are different from oneself. Appropriate service to all persons in need of
assistance, regardless of the person’s age, class, race, religious beliefs, gender, disability,
sexual orientation, and/or value system. No imposition of personal, religious, sexual,
and/or cultural values on clients.

e Demonstration of respect for the rights of others. Commitment to clients’ rights to
freedom of choice and self-determination.

e Maintenance of confidentiality as it relates to human service, classroom activities, and
field placement.

¢ Demonstration of honesty and integrity by being truthful about background, experiences,
and qualifications; doing one’s own work; giving credit for the ideas of others; and
providing proper citation of source materials.

e Demonstration of clear, appropriate, and culturally sensitive boundaries. Does not
sexually harass others; make verbal or physical threats; become involved in sexual
relationships with clients, supervisors, or faculty; abuse others in physical, emotional,
verbal, or sexual ways.

e Demonstration of clear and appropriate professional boundaries by not participating in
dual relationships where conflicts of interest may exist. Avoids dual relationships through
communication systems such as social networking sites.

2.3.5 Statement of Cultural Awareness and Competency

Practices within the scope of the cultural awareness and competency statement for the Counselor
Education program which states:



As counselor educators and counselor education students, we place a high priority on the
development of cultural awareness and competence in our faculty and students. We stress the
importance of developing personal awareness of one’s own culture and one’s biases which may
stem from experiences in a society that has perpetuated inequities based on group membership.
We therefore provide training, experiences, and practice that help all members of our learning
community develop knowledge and skills to provide counseling that meet the needs of all of our
clients. Students in the Counselor Education program will be expected to develop these
competencies in working with all groups, even if the group is unfamiliar or represents a value
conflict for the counselor in training. We support the American Counseling Association Ethics
Code that states, “Counselors do not condone or engage in discrimination based on age, color,
culture, disability, ethnic group, gender, race, religion, sexual orientation, marital status, or
socioeconomic status” (ACA Ethics Code, A.2). We recognize that becoming culturally
competent is a life-long process and encourage our faculty and students to maintain a focus on
cultural competence throughout their careers. Students are expected to promote a culture of
belonging.

2.4 Scholastic Performance

Students are evaluated in the Counselor Education program with formal coursework, through
supervisor evaluations while on practicum, and by supervisors of the master’s report. The
Counselor Education faculty will consider feedback from these various sources. Students'
performance in all aspects of the program, including courses, practica, master’s reports,
relationships with faculty and students, and professional conduct will be discussed whenever
indications of concerns or need for improved performance are encountered. Students will be
given feedback about areas of concern. Corrective action, such as academic probation, may be
taken if students exhibit unsatisfactory progress in the program and will automatically be taken
under the following conditions:

e A student receives a C, or no credit, in any class in her or his program of

e work. Probation for a no credit grade is automatic only in the case of organized
classes. In the case of no credit for individual instruction courses, the program
faculty will place a student on probation if the no credit resulted from unsatisfactory
performance by the student.

e A student receives an unsatisfactory evaluation from a practicum supervisor or
practicum seminar instructor.

e A student’s master’s report supervisor has serious concerns about the student’s lack
of progress or ability to complete the master’s report.

Students being considered for academic probation will be given feedback via the Three Levels of
Review.

2.5 Sources of Information for Academic Performance Criteria

Information about students meeting academic performance criteria in the Counselor Education
program may include but is not limited to the following:



e Feedback or reference letters from faculty, work supervisors, or supervisors of
volunteer human service activity or other practica.
Feedback from agency-based field instructors.
Observation of classroom, volunteer, or field behaviors.
e Performance in oral and written assignments, examinations, the Counselor Education
program skills labs, or other appropriate coursework.
Student personal statements or self-assessments.
Interviews with faculty or other professionals.
Taped interview situations (audio or video).
Feedback from students, staff, university (UT or other colleges and universities),
helping professionals, or community.
e Feedback from faculty in other programs that students may have attended.

3.0 Policies and Procedures for Review of Academic
Performance

Three levels of review can occur at the Counselor Education program in reviewing student’s
academic performance. The level of review depends upon the potential severity of the

concern. Information disclosed during student meetings with faculty, program coordinators, or
school administrators will not be kept confidential if the information raises concerns about
professional performance. Faculty and/or program coordinators will share pertinent information
with each other for the professional purpose of identifying student issues and enhancing problem
solving about the concerns. They will follow university procedures related to student
performance issues.

3.1 Performance that May Result in a Review, Academic Probation, and/or
Possible Dismissal From the Counselor Education program

Student reviews can occur under any of the following circumstances:

e Failure to meet or maintain academic requirements as stated under Scholastic
Performance.

e Scholastic dishonesty, including cheating, lying, plagiarism, collusion, falsifying
academic records, or any act designed to give unfair academic advantage to the
student (Faculty must adhere to university guidelines. For complete University policy
and procedures, see General Information Bulletin, Appendix C, Section 11-802).
Behavior judged to be in violation of the current codes of ethics.

Any threat or attempt to harm oneself or someone else.

e Commission of a criminal act that is contrary to professional practice, occurring
during the course of study or occurring prior to admission to the program and
becoming known after admission.

e Consistent pattern of unprofessional behavior

3.2 The Three Levels of Review
Level 1

A level 1 review involves a faculty member and a student. When a faculty member has concerns



about a student enrolled in the Counselor Education program meeting any of the academic
criteria, whether related to professional behavior or scholastic performance, the concerned
faculty member will:

1. Discuss those concerns directly with the student and seek to work with the student to
resolve the difficulties.

2. Apprise the program director of the concerns in order to identify potential patterns
and issues related to the student.

3. Document dates and content of meetings with students.

If a problem arises in field, the agency-based field instructor (practicum supervisor) will discuss
concerns directly with the student and with the faculty liaison. It is the responsibility of the
faculty liaison to apprise the appropriate coordinator of the concerns.

In many instances, meetings between faculty and students resolve the concerns and do not
necessarily lead to further reviews, pursuant to this section. Typically, a Level 1 review will
result in corrective feedback to the student, either informally or through written

feedback. Academic probation is not usually a consequence of a Level 1 review.

A Level 1 review will result in a Letter of Instruction (LOI) from the program Area Chair and
faculty. The LOI is a formal notice of concerns raised by faculty, designed to serve an educative
function for students about program policies and expectations for achievement and includes steps
for remediation and a timeline for review of progress. Students are expected to provide a written
response to the LOI within 7 days of receipt of the LOI indicating their understanding of the
concerns outlined and steps for remediation. Both documents will be retained in the student’s
program file. Unless specified in the LOI, the default deadline for completion of remediation steps
should be one week before the final CE/CP faculty meeting of the semester in which the
remediation is expected to be completed. A follow up documentation of whether the student has
successfully met remediation steps or requires further intervention will be provided for the student
and retained in the student’s file.

Level 2

A Level 2 review involves the faculty member, student, and program director. Faculty and
program director will meet with the student when the student is not meeting or following
program or university standards, policies, and procedures or when concerns have not been
resolved at Level 1. If a problem arises in a practicum setting, the agency-based field instructor
and faculty practicum instructor will conduct the review with the student.

In this information gathering process, the program director will determine the nature of the
concern and gather sufficient information to develop a plan to address that concern, if one is
needed. No further action may be required, or the student may be asked, in writing, to modify
his or her behavior and/or seek appropriate help. This process is designed to assist students in
dealing with identified concerns that have an impact on their performance.

A Level 2 review may result in a student being placed on academic probation by the counseling
faculty, particularly in the case of problems described in Section 2.4 Scholastic Performance
(i.e., receiving a grade of C or lower, unsatisfactory evaluation on practicum, significant
problems in developing a master’s report). When a student is placed on academic probation, they
will receive written feedback about the reasons for being placed on probation, the length of the



probation, and the criteria for lifting probation.

Whether or not a Level 2 review results in a student being placed on academic probation, the
program director will assess the nature of these concerns with appropriate faculty, consult with

the graduate advisor and with the program chair, maintain documentation, and decide if it is
necessary to conduct a more comprehensive review, pursuant to Level 3.

Level 3

A Level 3 review involves the faculty member, student, program director, and other faculty who
have had direct experience with the student in classroom or field. Generally, this level of review
is called when problematic patterns are identified with students or when the issues are serious
enough to require formal consultation with other faculty and the student. A Level 3 review more
often is conducted when concerns have not been resolved in prior reviews; when issues related to
a student not meeting the criteria for academic performance (often involving professional or
ethical behaviors); when the student has not met the conditions of academic probation; or when
the student is being considered for withdrawal or discontinuance in the program.

In most instances, a Level 3 review is sufficient to deal with student performance and is the last
decision-making step in the review process at the Counselor Education program.

When a Level 3 review is called, the program director will convene a meeting with the
appropriate faculty and the student to gather information, determine the nature of the problem (if
one is confirmed to exist), and identify alternatives for its remediation. Appropriate faculty to be
involved in a review will include but are not limited to those who have direct knowledge of and
experience with the student.

The student will be notified in writing of the concerns and meeting date, with sufficient time to
prepare for and attend the meeting.

After the review meeting has occurred, the program director will consult with the chair of the
Educational Psychology Department and/or the graduate advisor to discuss the problem situation
and make recommendations regarding the student. Based on this review and conference, and an
objective assessment of the information provided, the graduate advisor and the program director
will inform the student of the decisions, which can include one or more of the following actions:

e Continue the student in the program with no conditions. In these situations, the
concern has been addressed and no further action by the student or program is
required.

e Establish formal conditions for the student's continuance in the program. In these
situations, specific conditions must be met in order for the student to remain in the
program. Action may include establishing goals, a plan, a timeline, and appropriate
monitoring; providing mentoring and support; placing the student on probation and
monitoring the student during the probationary period; referring the student to
counseling and/or advising services; allowing the student to follow a reduced course
load or delay entry to the field practicum; or requiring the student to withdraw from
the program with the option of reapplying.

e Consult with and/or refer to the Dean of Students. In some instances, depending on
the nature of the problem, the University's Office of the Dean of Students may be
consulted. If a referral is made to that office after consultation, the student will be



notified in writing about the nature of the concern and the fact that the referral is
taking place. Examples of situations that may result in referral to the Office of the
Dean of Students include scholastic dishonesty, hazing, racial or sexual harassment,
possession or use of firearms or other weapons on University property, damage or
destruction of University property, and conduct that endangers the health or safety of
any University student, employee, or campus visitor.

e Counsel the student to change majors/degree programs and/or discontinue the student
in the program. In some situations, it will be recommended that the student no longer
continue in the Counselor Education program. The student will be counseled to
voluntarily change majors or degree programs. If that does not occur, the student will
be discontinued from the program. In either case, the student will be provided with
documentation regarding the specific reasons for their dismissal and the conditions, if
any, under which they may re-apply.

In any Level 3 review, there must be clear, concise documentation of the problem areas as well
as verification that these concerns have been discussed with the student and attempted to be
ameliorated, where appropriate. Students must be notified of the decision in writing within ten
business days of the review. It is the responsibility of the program director or graduate advisor to
communicate the decision to the student.

4.0 Sample Forms for Evaluating Performance
4.1 Professional Development Evaluation

(See the Counselor Competencies Scale — Revised below.)
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Counselor Competencies Scale—Revised© (CCS-R©)

The Counselor Competencies Scale—Revised (CCS-R) assesses counselors’ and trainees’ skills development and professional competencies.
Additionally, the CCS-R provides counselors and trainees with direct feedback regarding their demonstrated ability to apply counseling skills and
facilitate therapeutic conditions, and their counseling dispositions (dominant qualities) and behaviors, offering the counselors and trainees practical
areas for improvement to support their development as effective and ethical professional counselors.

Scales Evaluation Guidelines

>

Exceeds Expectations / Demonstrates Competencies (5) = the counselor or trainee demonstrates strong (i.e., exceeding the
expectations of a beginning professional counselor) knowledge, skills, and dispositions in the specified counseling skill(s), ability to facilitate
therapeutic conditions, and professional disposition(s) and behavior(s).

Meets Expectations / Demonstrates Competencies (4) = the counselor or trainee demonstrates consistent and proficient knowledge,
skills, and dispositions in the specified counseling skill(s), ability to facilitate therapeutic conditions, and professional disposition(s) and
behavior(s). A beginning professional counselor should be at the “Demonstrates Competencies” level at the conclusion of his or her practicum
and/or internship experiences.

Near Expectations / Developing towards Competencies (3) = the counselor or trainee demonstrates inconsistent and limited
knowledge, skills, and dispositions in the specified counseling skill(s), ability to facilitate therapeutic conditions, and professional disposition(s)
and behavior(s).

Below Expectations / Insufficient / Unacceptable (2) = the counselor or trainee demonstrates limited or no evidence of the
knowledge, skills, and dispositions in the specified counseling skill(s), ability to facilitate therapeutic conditions, and professional disposition(s)
and behavior(s).

Harmful (1) = the counselor or trainee demonstrates harmful use of knowledge, skills, and dispositions in the specified counseling skill(s),

ability to facilitate therapeutic conditions, and professional disposition(s) and behavior(s).

Directions: Evaluate the counselor’s or trainee’s counseling skills, ability to facilitate therapeutic conditions, and

professional dispositions & behaviors per rubric evaluation descriptions and record the rating in the “score” column on

the left.
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CACREP (2016) Standards relating to the Counselor Competencies Scale—Revised (CCS-R)

CACREP (2016) Common Core Standards:

YV VVVVYVY VVVVYY

Strategies for personal and professional self-evaluation and implications for practice (Section Il, Standard 1.k.).

Self-care strategies appropriate to the counselor role (Section Il, Standard 1.1.).

Multicultural counseling competencies (Section Il, Standard 2.c.)

A general framework for understanding differing abilities and strategies for differentiated interventions (CACREP, 2016, Section Il, Standard 3.h.).
Ethical and culturally relevant strategies for establishing and maintaining in-person and technology-assisted relationships (Section Il, Standard
5.d.).

Counselor characteristics and behaviors that influence the counseling processes (Section |1, Standard 5.1.).

Essential interviewing, counseling, and case conceptualization skills (Section Il, Standard 5.9.).

Developmentally relevant counseling treatment or intervention plans (Section Il, Standard 5.h.).

Processes for aiding students in developing a personal model of counseling (Section Il, Standard 5.n.).

The counselor education program faculty has a systematic process in place for the use of individual student assessment data in relation to
retention, remediation, and dismissal. (Section 4, Standard H.).

Professional practice, which includes practicum and internship, provides for the application of theory and the development of counseling skills
under supervision. These experiences will provide opportunities for students to counsel clients who represent the ethnic and demographic
diversity of their community (Section I1l, Professional Practice).

Entry-Level Professional Practice and Practicum (Section 111, Professional Practice, p. 13).

A. Students are covered by individual professional counseling liability insurance policies while enrolled in practicum and internship.

B. Supervision of practicum students includes program-appropriate audio/video recordings and/or live supervision of students’ interactions with clients.

C. Formative and summative evaluations of the student’s counseling performance and ability to integrate and apply knowledge are conducted as part of the
student’s practicum.

F. Students must complete supervised counseling practicum experiences that total a minimum of 100 clock hours over a full academic term that is a minimum
of 10 weeks.

G. Practicum students must complete at least 40 clock hours of direct service with actual clients that contributes to the development of counseling skills.
H. Practicum students have weekly interaction with supervisors that averages one hour per week of individual and/or triadic supervision throughout the
practicum by (1) a counselor education program faculty member, (2) a student supervisor who is under the supervision of a counselor education program
faculty member, or (3) a site supervisor who is working in consultation on a regular schedule with a counselor education program faculty member in
accordance with the supervision agreement

I. Practicum students participate in an average of 1% hours per week of group supervision on a regular schedule throughout the practicum. Group
supervision must be provided by a counselor education program faculty member or a student supervisor who is under the supervision of a counselor education
program faculty member.

CACREP (2016) Specialty Standards:

¢ Clinical Mental Health Counseling

o Techniques and interventions for prevention and treatment of a broad range of mental health issues (3. Practice, Standard b.).
e Marriage, Couple, and Family Counseling

o Techniques and interventions of marriage, couple, and family counseling (3. Practice, Standard c.).
e School Counseling

o Techniques of personal/social counseling in school settings (3. Practice, Standard f.).
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# | Score Primary Specific Counseling Skills | Exceeds Expectations / Meets Expectations/ | Near Expectations/ | Below Expectations Harmful
Counseling and Therapeutic Demonstrates Demonstrates Developing towards / Unacceptable 1)
Skill(s) Conditions Descriptors Competencies Competencies Competencies )
©) (4) @)
1 Nonverbal Includes Body Position, Demonstrates effective ) Demonstrates effective Demonstrates Demonstrates limited Demonstrates poor
A Skills Eye Contact, Posture, nonvert_)al communication skills, no'nverbal communication inconsistency in hls_ or _her nonverbal ) ) nonverbal ) _
d . conveying connectedness & skills for the majority of nonverbal communication communication skills. communication skills,
Distance from Client, empathy (85%). counseling sessions (70%) skills. such as ignores client
Voice Tone, Rate of &/or gives
Speech, Use of silence, judgmental looks.
etc. (attuned to the emotional
state and cultural norms of
the clients)
1. Encouragers Includes Minimal Demonstrates appropriate use of | Demonstrates appropriate use | Demonstrates Demonstrates limited Demonstrates poor
B En encouragers, which supports of encouragers for the inconsistency in his or her | ability to use appropriate | ability to use
couragers & Door | fath ; ority of i f ; ;
“Tell development of a therapeutic majority of counseling use of appropriate encouragers. appropriate
Openers such as “Tell me | ¢jationship (85%). sessions, which supports encouragers. encouragers, such as
more about...”, “Hmm” development of a therapeutic using skills in a
relationship (70%) judgmental manner.
1. Questions Use of Appropriate Open | Demonstrates appropriate use of | Demonstrates appropriate use | Demonstrates Demonstrates limited Demonstrates poor
C P open & closed-ended questions, of open & closed-ended inconsistency in using ability to use open-ended | ability to use open-
& Closed Questioning . - ; o ; ) ; X :
id f doubl with an emphasis on open-ended | questions for the majority of open-ended questions & questions with restricted ended questions, such
g, avolgance ot double question (85%). counseling sessions (70%). may use closed questions effectiveness. as questions tend to
questions) for prolonged periods. confuse clients or
restrict the counseling
process.
1. Reflecting a Basic Reflection of Demonstrates appropriate use of | Demonstrates appropriate use | Demonstrates paraphrasing | Demonstrates limited Demonstrates poor
D Paraphrasing Content — Paraphrasing paraphras_lng as a primary of parap_hrasmg_ (majorlty of !ncon5|stently & ) proflmenc_y in ability to paraphrase,
With | d famili therapeutic approach (85%). counseling sessions; 70%). inaccurately or mechanical | paraphrasing or is often such as being
f)arlapﬁ?:spinegs ;r; di?fr:ll’elﬁi or parroted responses. inaccurate. judgmental &/or
dismissive.
clients’ multiple perspectives)
1. Reflecting o Reflection of Feelings Demonstrates ap_propriate use of | Demonstrates appr(_)priate use | Demonstrates rgflection o_f Demonstrates Iimited_ Demonstrates poor
E Reflection of (With couples and families, reflectlon of feelings as a of re_fle_ctlon of feeln)gs feelings mconsnsten_tly & is prof_ncnency m_reflectmg abll!ty to reflect
. reflection of each clients’ primary approach (85%). (majority of counseling not matching the client. feelings &/or is often feelings, such as
Feelings teeli sessions; 70%). inaccurate. being judgmental
eelings) &Jor dismissive.
1. Reflecting . Summarizing content, Demonstrates aonaistent_ability Demonstrates ability to Demonstrates in_c_onsistent Demonstrates limited Demonstrates poor
F Summarizing feelings, behaviors, & to use summ'arlzatlon to_mclude appropn_ate[y use & maccarata ability to use ability tq use ability to summarize,
content, feelings, behaviors, and | summarization to include summarization. summarization (e.g., such as being
future plans future plans (85%). content, feelings, behaviors, summary suggests judgmental &/or

(With couples and families,
summarizing relational
patterns of interaction)

and future plans (majority of
counseling sessions; 70%).

counselor did not
understand client or is
overly focused on content
rather than process).

dismissive.
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# | Score Primary Specific Counseling Skills | Exceeds Expectations / Meets Expectations/ | Near Expectations/ | Below Expectations Harmful
Counseling and Therapeutic Demonstrates Demonstrates Developing towards / Unacceptable (D)
Skill(s) Conditions Descriptors Competencies Competencies Competencies (2)
(©) (4) @)
1. Advanced Advanced Reflection of Demonstrates consistent use of Demonstrates ability to Demonstrates inconsistent | Demonstrates limited Demonstrates poor
G Reflection Meaning, including agivancgd reflection & promotes approp_rlately use a}dvanced & inaccurate abl_llty to use ablllty.to use advanced ability to use )
. . discussions of greater depth reflection, supporting advanced reflection. reflection &/or switches advanced reflection,
(Meanmg) Val_ues and Cpre Beliefs during counseling sessions increased exploration in Counseling sessions appear | topics in counseling such as being
(taking counseling to a deeper | (85%). session (majority of superficial. often. judgmental &/or
level) counseling sessions; 70%). dismissive.
1. Confrontation Counselor challenges Demonstrates the ability to Demonstrates the ability to Demonstrates inconsistent | Demonstrates limited Demonstrates poor
H : : challenge clients through challenge clients through ability to challenge clients | ability to challenge ability to use
clients to recognize & A fubauid A b . ; ;
. . . verbalizing inconsistencies & verbalizing inconsistencies & | through verbalizing clients through confrontation, such as
evaluate inconsistencies. discrepancies in the clients’ discrepancies in the clients’ inconsistencies & verbalizing discrepancies | degrading client,
words &/or actions in a words &/or actions in a discrepancies in clients’ in the client’s words &/or | harsh, judgmental,
supportive fashion. Balance of supportive fashion (can words &/or actions in a actions in a supportive & | &/or aggressive.
challenge & support (85%). confront, but hesitant) or was | supportive fashion. Used caring fashion, &/or skill
not needed; therefore, minimally/missed is lacking.
appropriately not used opportunity.
(majority of counseling
sessions; 70%).
1. Goal Setting Counselor collaborates Demonstrates consistent ability Demonstrates ability to Demonstrates inconsistent | Demonstrates limited Demonstrates poor
| with clients to establish to establish collaborative & establish collaborative & ability to establish ability to establish ability to develop
listi X appropriate therapeutic goals appropriate therapeutic goals collaborative & collaborative, appropriate | collaborative
rea !StIC, approprlatg, & with clients (85%). with client (majority of appropriate therapeutic therapeutic goals with therapeutic goal, such
attainable therapeutic counseling sessions; 70%). goals with clients. clients. as identifying
goals unattainable goals,
(With couples and families, andlagz}r]eetmg w:)th
goal setting supports clients in SRS UL INEY7 W
establishing common harmful to the clients.
therapeutic goals)
1 Focus of Counselor focuses (or Demonstrates consistent ability Demonstrates ability to focus | Demonstrates inconsistent | Demonstrates limited Demonstrates poor
J Counseling refocuses) clients on their to focus 8’dor refocus counseling &{or re’focus cou.nsellng on ability to focus &Ior ability to focus &/or ablllty_ to maintain
. . on clients’ goal attainment clients’ goal attainment refocus counseling on refocus counseling on focus in counseling,
therapeutic goal_s (ie, (85%). (majority of counseling clients’ therapeutic goal clients’ therapeutic goal | such as counseling
purposeful counseling) sessions; 70%). attainment. attainment. moves focus away
from clients’ goals
1. Facilitate Expresses accurate Deg]onstratﬁ§ consistent ability Demorﬁtrates ability to b_e Dt;e_rlr_lonstrta)\tes incoE_sisg?t Dbe_rIT_mnstrgtes Iimit;_d D;Tjonstrgtes poorh_
K Therapeutic empathy & care. to be empathic & uses . empathic & uses appropriate ability to be empathic &for | ability to be empathic ability to be empathic
. . .« v appropriate responses (85%). responses (majority of use appropriate responses. &Jor uses appropriate & caring, such as
Environmenta: | Counselor is _present counseling sessions; 70%). responses. creating an unsafe
Empathy & and open to clients. space for clients.
Caring (includes immediacy and
concreteness)
1 Facilitate Counselor expresses Demonstrates consistent ability Demonstrates ability to be Demonstrates inconsistent | Demonstrates limited Demonstrates poor
L to be respectful, accepting, & respectful, accepting, & ability to be respectful, ability to be respectful, ability to be

Therapeutic

Environments:

Respect &
Compassion

appropriate respect &
compassion for clients

compassionate with clients
(85%).

compassionate with clients
(majority of counseling
sessions; 70%).

accepting, &
compassionate with
clients.

accepting, &/or
compassionate with
clients.

respectful &
compassionate with
clients, such as
having conditional
respect.

: Total Score (out of a possible 60 points)
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(11-items)
# | Score Primary Specific Counseling Exceeds Expectations / Meets Expectations/ | Near Expectations/ | Below Expectations Harmful
Counseling Disposition & Behavior Demonstrates Demonstrates Developing towards / Unacceptable 1)
Dispositions & Descriptors Competencies Competencies Competencies )
Behaviors 5) 4 3
2. Professional Adheres to the ethical Demonstrates consistent & Demonstrates consistent Demonstrates ethical Demonstrates limited Demonstrates poor
A Ethics guidelines of the ACA, adv_anced' (i.e., e)gploratlon'& ethical behavior & judgments. | behavior &Judgment_s, but _ethlcal behavior & ) gthlcal behavior &
deliberation) ethical behavior & on a concrete level with a judgment, and a limited judgment, such as
ASCA, I_AM F(_:: APA, & judgments. basic ethical decision- ethical decision-making violating the ethical
NBCC; including making process. process. codes &/or makes
practices within poor decisions
competencies.
2. Professional Behaves in a professional | Demonstrates consistent & Demonstrates consistent Demonstrates inconsistent | Demonstrates limited Demonstrates poor
B : advanced respectfulness and respectfulness and respectfulness and respectfulness and professional behavior,
Behavior manne.r towards thoughtfulness, & appropriate thoughtfulness, & appropriate | thoughtfulness, & thoughtfulness & acts such as repeatedly
SUPErvisors, peers, & within all professional within all professional appropriate within inappropriately within being disrespectful of
clients (e.g., emotional interactions. interactions. professional interactions. some professional others &/or impedes
regulation). Is respectful interactions. the professional
and appreciative to the sl iz 07 e
counseling setting /
culture of colleagues and S ——
is able to effectively
collaborate with others.
2. Professional & | Maintains appropriate Demonstrates consistent & Demonstrates consistent Demonstrates appropriate Demonstrates Demonstrates poor
C ; : strong appropriate boundaries appropriate boundaries with boundaries inconsistently inappropriate boundaries boundaries with
Personal boundaries with : X ; ; X : ; : :
. . with supervisors, peers, & supervisors, peers, & clients. with supervisors, peers, & | with supervisors, peers, supervisors, peers, &
Boundaries supervisors, peers, & clients. clients. & clients. clients; such as
clients. engaging in dual
relationships.
2. Knowledge & Demonstrates an Demonstrates consistent Demonstrates adherence to Demonstrates inconsistent | Demonstrates limited Demonstrates poor
D Adherence to understan ding & adherence to a!l _counselmg site most coun§e_lmg site and a_dherence to couns_el_mg a_dherence to coungel_mg adheren_ce to
R - and course policies & course policies & procedures, | site and course policies & site and course policies & | counseling site and
Site and o appreugtlor! for all procedures, including strong including strong attendance procedures, including procedures, including course policies, such
Course Policies | counseling site and attendance and engagement. and engagement. attendance and attendance and as failing to adhere to
course policies & engagement. engagement. policies after
procedures. dlscuss_lng with
supervisor /
instructor.
2. Record Completes all weekly Completes all required record Completes all required record | Completes all required Completes required Failure to complete
E : : keeping, documentation, and keeping, documentation, and record keeping, record keeping, paperwork &/or tasks
Keeping & record keeplng & tasks assigned tasks in a thorough, tasks in a competent & timely | documentation, and tasks, documentation, and tasks | by specified deadline.
Task ) correctly & promptly timely, & comprehensive fashion. but in an inconsistent & inconsistently & in a poor
Completion (e.g., case notes, fashion. questionable fashion. fashion.

psychosocial reports,
treatment plans,
supervisory report).
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# | Score Primary Specific Counseling Exceeds Expectations / Meets Expectations/ | Near Expectations/ | Below Expectations Harmful
Counseling Disposition & Behavior Demonstrates Demonstrates Developing towards / Insufficient / (D)
Dispositions & Descriptors Competencies Competencies Competencies Unacceptable
Behaviors (5) (4) 3) (2)
2. Multicultural Demonstrates respect for | Demonstrates consistent & Demonstrates multicultural Demonstrates inconsistent | Demonstrates limited Demonstrates poor
F Competence in | culture (e.g., race advanced multicultural competencies (knowledge, multicultural competencies | multicultural multicultural
X A ! competencies (knowledge, self- self-awareness, appreciation, (knowledge, self- competencies competencies, such as
Counseling ethnicity, gender, awareness, appreciation, & & skills) in interactions with | awareness, appreciation, & | (knowledge, self- being disrespectful,
Relationship spirituality, religion, skills) in interactions with clients. skills) in interactions with | awareness, appreciation, | dismissive, and
sexual orientation, clients. clients. & skills) in interactions defensive regarding
disability social class with clients. the significance of
’ : culture in the
etc.) and awareness of therapeutic
and responsiveness to relationship.
ways in which culture
interacts with the
therapeutic relationship.
2. Emotional Demonstrates self- Demonstrates consistent Demonstrates emotional Demonstrates inconsistent | Demonstrates limited Demonstrates poor
G Stability & awareness and emotional emotlon_al stablll_ty_& _stablllty & appropriateness in emotlon_al stablll'ty & emotlon_al stablll_ty & emotlon_al stablll_ty &
A appropriateness in interpersonal | interpersonal interactions appropriateness in appropriateness in appropriateness in
Self-control stability (i.e., congruence | jnteractions with clients. with clients. interpersonal interactions | interpersonal interactions | interpersonal
between mood & affect) with clients. with clients. interactions with
& self-control (i.e., client, such as having
impulse control) in high levels of
. . : . emotional reactants
relationships with clients. with clients.
2. Motivated to Demonstrates Demonstrates consistent and Demonstrates consistent Demonstrates inconsistent | Demonstrates limited Demonstrates poor
H Learn & Grow | engagement in learning strong engagement in promoting | engagement in promoting engagement in promoting engagement in promoting | engagement in
S professional and personal professional and personal professional and personal professional and personal | promoting
/ Initiative & development of growth & development. growth & development. growth & development. growth & development. professional and
therapeutic competencies. personal growth &
development, such as
expressing lack of
appreciation for
profession &/or
apathy to learning.
2. Openness to Responds non-defensively | Demonstrates consistent and Demonstrates consistent Demonstrates openness to | Demonstrates a lack of Demonstrates no
| Feedback & alters behavior in strong openness to supervisory openness to supervisory &/or | supervisory &/or instructor | openness to supervisory openness to
. &Jor instructor feedback & instructor feedback & feedback; however, does &Jor instructor feedback supervisory &/or
acco rd.ance with implements suggested changes. implements suggested not implement suggested & does not implement instructor feedback &
supervisory &lor changes. changes. suggested changes. is defensive &/or
instructor feedback. dismissive when
given feedback.
2. Flexibility & Demonstrates ability to Demonstrates consistent and Demonstrates consistent Demonstrates an Demonstrates a limited Demonstrates a poor
J Adaptability ad apt to Changing sgt:(t)]ng atzfllty to adapt & “reads- ablht};to adapt & reads-&- inconsistent ablllty to ) ab_lllty }0 'adapt & flex_to aplllty ’to _adapt to
. -flexes” appropriately. flexes” appropriately. adapt & flex to clients clients’ diverse changing clients’ diverse
circumstance, unexpected diverse changing needs. needs. changing needs, such
events, & new situations. as being rigid in work
with clients.
2. Congruence & | Demonstrates ability to Demonstrates consistent and Demonstrates consistent Demonstrates inconsistent | Demonstrates a limited Demonstrates a poor
K strong ability to be genuine & ability to be genuine & ability to be genuine & ability to be genuine & ability to be genuine

Genuineness

be present and “be true
to oneself”

accepting of self & others.

accepting of self & others.

accepting of self & others.

accepting of self & others
(incongruent).

& accepting of self &
others, such as being
disingenuous.

: Total Score (out of a possible 55 points)
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Please note the counselor’s or trainee’s areas of strength, which you have observed:
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Please note the counselor’s or trainee’s areas that warrant improvement, which you have observed:

Please comment on the counselor’s or trainee’s general performance during his or her clinical experience to this point:

Counselor’s or Trainee’s Name (print) Date

Supervisor’s Name (print) Date

Date CCS-R was reviewed with Counselor or Trainee —

Counselor’s or Trainee’s Signature Date

Supervisor’s Sighature Date
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4.2 Handbook Receipt and Acknowledgement Form

Handbook Receipt and Acknowledgement Form

Counselor Education Program

By signing below, I have acknowledged that | have received and agree to read the University of Texas
at Austin Counselor Education Student Handbook in its entirety. After reading this document, it is my
responsibility to ask questions to the chair if | do not understand a section.

I am also aware that | will be evaluated on the dimensions of standards of competence as outlined in
the Counselor Education Student Handbook. | understand that this evaluation will be based upon
competencies appropriate to my level of training.

Finally, I’'m aware that some changes may be made to this handbook and my training requirement. Any
such changes will be brought to my attention by the chair. | understand the importance of staying
abreast to these changes along the path of my graduate career.

Print Student Name

Signature

Date

Please ensure that this signature page is on file with the chair by the second week of school of your first
academic year.



Master's Report (CE)

Purpose

The master’s report serves several functions in the overall program of work for the M.A. in
Counselor Education. It is an opportunity to develop greater understanding of a topic related to
the field of counseling. During a student’s progress throughout the program, problems and issues
are encountered that require in-depth review and analysis. The report can be a vehicle for
extending knowledge about such an area. Finally, the report demonstrates that the student is an
insightful consumer of research, possessing the ability to evaluate theory and research in the field
and develop applications to a significant problem. Former students have reported that having an
area of specialization has been helpful in job interviews.

Selecting a Topic

Typically, the topic will focus on some important counseling theory or procedure or address a
critical issue in the practice of guidance and counseling. It is also possible for the topic to be
drawn from a non-counseling discipline or body of research and practice, as long as applications
can be made to counseling. Sources of topics may include the following:

Ideas, theory, and research encountered in courses and readings.

Current research conducted by a faculty member.

Problems and issues arising during a practicum.

Past experiences re-conceptualized.

Professional activities.

Emerging or on-going areas of interest represented in journals, other scholarly
publications, or professional meetings.

Nature of the Report

Although master’s reports may vary in length and number of chapters, all should have at least the
following three sections (though the specific wording need not be used in chapter headings):

1. Introduction and Statement of the Problem. This section should provide an
overview, laying out the big picture and indicating its importance. The specific focus
of the report should also be identified and related to the general area of inquiry, along
with the plan or organization of the report.

2. Review of the Literature. The review should include general and up-to-date research
addressing the topic of the report. In most cases, pertinent theory or
conceptualizations of the topic should also be described. If they are available,
published reviews on the topic should also be examined. Depending on the nature of
the topic, this review may include theoretical articles and/or empirical studies. Your
critical evaluation of such literature is also important.



3. Applications to Counseling. This section should present an integration of
theory/research and practice. If the topic is drawn primarily from the non-counseling
literature, special attention should be paid to exploring and evaluating implications of
the topic for counseling. Recommendations for practice should be given. It is also
possible for the master’s report to be primarily concerned with developing a specific
application: e.g., preparing a special guidance curriculum; evaluating a new
counseling procedure being used in a school setting. In such cases, the report will
need to present the application or procedure, and, if appropriate, the evaluation data
that support its use. It would be expected that the literature review would be
appreciably shorter for such a report, while the application section would be longer.

Nuts and Bolts

e You will need two “readers” for your report, at least one of whom should be a member
of the Counseling faculty. Your supervisor for the report is the primary adviser for the
report and must be a member of a Graduate Studies Committee (GSC) for the
Department of Educational Psychology, although it is not required that she/he be on
the counseling faculty. The second reader may be any other faculty member and may
be an adjunct faculty in Educational Psychology or a faculty from adifferent
department.

e [t is extremely difficult to write a quality master’s report in one semester. Therefore,
before being cleared to register for EDP 398R in the semester prior to your
graduation, you will be required to have already arranged for a supervisor, a reader,
and a topic for the report. Please consult with the academic adviser if you need
assistance in finding a faculty member who has expertise in your area.

¢ You must enroll for 398R (Master’s Report) during the semester in which the degree
is awarded, although you may enroll more than once if you don’t complete it on time.

e Students should begin working on the report before they begin their final semester, as
most students find it takes more than one semester to complete it.

¢ You should select an adviser as soon as you have a firm idea of the content area, and
you will be asked to have an advisor and topic selected before you can register for the
Master’s Report course.

e A specific page length is not required. Approximately 30 to 35 pages is typical.

e The Graduate School publishes an official description of the acceptable format for the

report and information about applying for graduation. Consulting it before you get too
far along in the project might save you some time.

e Please consult the All Students Handbook for more information on the Department’s
procedures for submitting the report.



FAQs - Counselor Ed

How do | subscribe and unsubscribe to the UT Counselor Education listserv?

Send an email to the program chair or the program TA and you will be added or removed from
the listserv.

How long will it take me to complete the Counselor Education program?

Most people attending the Counselor Education program full-time will be finished within 2 years
(summer start + four semesters and usually several summer classes). It is also common for
students to take longer than 2 years.

When should I start thinking about practicum?

We will begin considering placements for the spring semester in September and October.
Research and interviews for the fall or summer semesters will begin in January.

How can | find out more about a particular practicum site?

The best way to find out more about a particular practicum site is to talk to someone who has
done a practicum there before. There is always an up-to-date list of where current students are
placed in a binder in Suite 262 of the Sanchez building. In addition, by attending the Practicum
Ice Cream Social in the fall, you can learn more about the sites from your classmates.

What is the difference between the master’s thesis and the master’s report? Is one better
than the other? Why? Are we given only the option of doing the report?

The main difference between the master’s thesis and the master’s report is that with the thesis,
students collect data to answer a research question, while in the report, students review and
synthesize the existing literature to answer a research question. Students have the option of doing
either, but most students choose the master’s report because a thesis usually takes two semesters
(as opposed to one for the report), and most Counselor Ed. students find it hard to pull off a
thesis in their second year with practicum and courses. Also, since the faculty members are
actively involved in research, students who want to get involved in data collection are sometimes
better served by joining a research group rather than doing their own thesis. The choice is up to
each student.

How do I get involved in faculty research?

Counselor Education students are encouraged to seek out research opportunities with

faculty. Detailed information the research interests of the faculty are posted on the departmental
website. Students should always feel free to contact faculty about such opportunities.
Independent study course credit is available to students who would like course credit for
research.



How do I get certified as a school counselor?
PLEASE DO NOT CALL SBEC OR TEA. YOU WILL BE CERTIFIED THROUGH UT.
The requirements for becoming a certified school counselor in the State of Texas include:

1. the completion of a master’s degree in a counseling field (or a related field)

2. two years teaching experience (teacher of record in a k-12 public or charter school or
regionally accredited private school).

3. apassing score on the TEXES (Texas Examination for Educator Standards),

Upon completion of your coursework and satisfactory completion of the TEXES exam, file for
certification. Instructions for filing for certification in Texas are available here. Reference the

sections: The Application Process and Additional Information. Certification requirements for

every state can be found on the American School Counselor Association’s website.

How do | get certified as a Licensed Professional Counselor (LPC)?

The following is the current process for obtaining your LPC-Intern license in Texas. This is
subject to change.

Step 1: Graduate!

e Note: Before you complete your practicum, ask your supervisor to sign the
Practicum Documentation form. The practicum /internship will be for an
approximate total of at least 100 clock hours (40 direct client service hrs, 60
indirect hrs) of experience for Practicum. 300 hours (120 direct client service hrs,
180 indirect hrs) of experience for Internship in each semester (Internship I and
Internship I1). For internship I/11, the minimum for UT graduation is 100 direct
client contact hours and a maximum of 240 direct client contact hours. The
direct hour requirement is included in the calculation of the 600 clock hours for
Internship I/11. The 40 clock hours is also included in the 100 clock hours for
practicum.

TEA requires that the school counseling students attend the site for 160 clock
hours during their Internship I/11 class. The 160 TEA requirement is also
included in the calculation of the 600 clock hour requirement for Internship I/11.
If you are seeking licenser in another state, you must contact that state.

CACREP (2014) requires the following for Professional Practice:
- After successful completion of the practicum, students complete 600 clock hours of
supervised counseling internship in roles and settings with clients relevant to their

specialty area.

- Internship students complete at least 240 clock hours of direct service.



- Internship students have weekly interaction with supervisors that averages one hour
per week of individual and/or triadic supervision throughout the internship, provided
by (1) the site supervisor, (2) counselor education program faculty, or (3) a student
supervisor who is under the supervision of a counselor education program faculty
member.

- Internship students participate in an average of 1% hours per week of group
supervision on a regular schedule throughout the internship. Group supervision must
be provided by a counselor education program faculty member or a student supervisor
who is under the supervision of a counselor education program faculty member.

Step 2: Apply to take the National Certification Exam (NCE).

e You have to graduate before you can apply to take the NCE.

o Apply to take the NCE online. Print and fill out the application. Send this in with a
check for $185.00 and your official sealed transcript (Note: Your transcript must say
“graduated.” Make a copy of the application for your records.

e After approximately 3 weeks, you will then receive a letter that you are approved to
take the exam. The NCE exam is offered for the first week of every month.

Step 3: Take the Jurisprudence Exam for Professional Counselors. The exam costs $40.00. After
completion, print your certificate to include in your application packet.

Step 4: After you take and pass the NCE, gather the following documentation for your LPC-
Intern application packet:

Official sealed transcript
Jurisprudence Certification of Completion

e Practicum Documentation Form

e Supervisor Agreement Form (You will need to find a supervisor if one is not available
through your place of work; Good Supervision provides a variety of articles regarding
finding and making the most of supervision)

e The LPC-Intern Application Fee

Step 5: Mail the completed packet (Certified Mail recommended) to:

Texas State Board of Examiners of Professional Counselors — Mail code 1982, P.O. Box
149347, Austin, Texas 78714-9347

If you have questions, you may contact NBCC at 336-547-0607 and the LPC Board at 512-834-
6658. Once you have submitted your application for license, expect 3 to 4 weeks to get your
license number.



How do I register for the TEXES?
The exam can be taken after your core courses are completed.

1) The study guide questions for the TEXES can be found here. The page will list TEXES study
guides. Click on School Counselor which is test #152. Download, print, and study!

2) The ETS website contains information about testing dates, registration, and deadlines.

3) During your final year in school, your program chair will contact Jazminne Bailey at SZB 216
or at 471-3485 so that she may give you a barcode number that acts as your approval to take the
examination. You will need the barcode to register. Contact Jazminne at least 10 days before
the regular registration deadline so that she may consult with Dr. Moore concerning your
approval for proceeding on to testing.

4) There are two methods of registration — the written form or by internet. You will need your
barcode in either case. Paper forms are available in SZB 216 and internet registration is
available through the ETS website.
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